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1. 

I:_ IN'rRODUCTION 

To introduce and incorporate persons into the Christian 

community requires attention to the details of the fabric of our 

life together, Of prime :tmportance would be attention to the 

details of the dialogues in which we are involved with othr~rs, 

It is not by chance therefore, that the question of hermeneutics 

is 'today at the forefront of our preoccupation. This develop­

ment can be seen in the light of the cultural atmosphere of the 

times as Bernard Marthaler brings out vividly in his article1 

When one plunges into the li tera;ture concerned 
with "Relgious Language" and "God-Talk," it 
soon becomes evident that there are (at least) 
two different approaches. They developed 
independently of' one another, each with 
its own bi bli.ographies, each with :i.ts own 
:t'rame of reference and presupposi. tions. 
The one with a strong continental flavor is 
concerned with "hermeneutic;" the other, 
rooted in the linguistic positivism of the 
Anglo-American variety, focuses on "God­
Talk," The two traditions seem t~ converge, 
even clash, in the United States, 

In many ways the two seem to be heading in the same basic direc­

tion. However, despite superficial appearance, they are really 

grappling with quite dif:feren·t issues. 'rhe new hermeneutic, 

indebted to Heidegger and his followers, is rooted in existen-

tialism and phenomenology, Its concern with language i8 in 

relationship to culture, being and, truth, "God-Talk" by con­

trast, with roots deep in Brj:tish empiricism and positivism, 

---........,ir--· --
Bernard Marthaler, "The New Hermeneutic, Language 

and Religious Education," American Ecclesiast1£al R~, Vol, 166, 
(February, 1972), p, 73. 
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is taken up with quesi:lons of verif.ieati.on and language games ,2 

Though both are innately involved in the arena of 'religious 

education,' only the contribution of the new hermeneutic will 

be consi.dered in this paper, as it applies to the critical ex­

amination of certain aspects of catechetical work. 

Withln the Christian community today, there are many 

who are at home with "tradlt.ional" forms, which continue to have 

meaning for the ini-tiated, These people some"ti.mes tend to re­

sent the efforts to communicate in new words and liturgical acts, 

object to translations of the Bible .into current language, and 

fail to see the distinctions between var:tous categories of lan-

guage usage, Yet, as teachers, as •interpreters of the Word,' 

they find increasing difficulty in communicating what they be­

lieve in a society influenced by modern secularism or by dif­

fer.ing religious viewpoints. One important resource, it would 

seem, at this time for overcoming some of these difficulties is 

language analysis, that is, "the philosophical study o:f the use 

of ·the meaning of language which inevitably takes us .into the realm 

of hermeneutical study, It will be the goal o:l:' this paper to 

be concerned with the use and meani.ng of language for the purpose 

o:f Christian education as it pertains to adolescen<le, The term 

'adolescence• is being used here in a very general sense to mean 

the period, beginning with puberty, when the body of 'the child 

2-~ 

Ibid., P• 74. 
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begins to grow into the body of an adult. Since there is a wide 

variation in 'the age when puber'ty occurs, our cho.ice will be 

quite arbitrarily the approximate age of thir'teen years as the 

beginning of adolescence. Generalizations in ·~his area w:i.ll be 

confined to early and middle adolescence, extending to the fif­

teen year old, wh:l.ch encompasses a period of growing upward and 

outward - a crossing of the frontiers of many experiences. 

'l'hi.s understanding leads to the first major concern of 

this essay. namely. the background and specific principles of 

the new hermeneutic. Given these facts, we can then progress 

to the significance of hermeneutical influence to the area of 

religious education under considera·tion, 



~~. 

'L'he 'abiding relevance• of the gospel, :found in its 

continuing offer of Life is basically what may be termed the 

"hermeneutlcal problem" both in the traditional and more recent 

form, The problem of distance between our life today and what 

the text really has 'to say is'an issue which scholars have 

been grappl:i.ng w:i.th for a long time, 'l'he terms of the present 

hermeneutical discussion are shaped by a continuous developmen-t 

that reaches baclc to Schliermacher and Dil they and forward 

through Heldegger. Bultmann, Gaclamer, and other post-Bultmanilians 

such as Fuchs and Ebeling, In order to describe th1~ actual way 

by which contemporary believers are brought into an understand­

ing rela·tion to the biblical message and in order to see how 

a full hearing of ·the • total' biblical message may be facili­

-tated in our day, consideration must be given to the tremendous 

impact which Mart:i.n Heldegger had and still has in effecting 

the full import of hermeneutical research. 

As Carl Braaten so forcefully pointed out in his arti-

cle, "How New is the New Hermeneutic?" , we see that 1 

The hermeneu·tical tradition from Schle:l.er­
macher to Fuchs rightly eees that a. pre­
condition of understanding is tha-t the 
text and the interpreter share in a com­
mon human nature. This i.s the bash! for 
a general (profane) hermeneutic in which 
both ph:tlosophy and h:i .. storical metho­
dology indisputably play an essential 
role. :!'he interpreter is no·t merely an 
individual, however, but is the church. 



And the Church is also the context in 
which the tex-t is interpreted and under­
stood as something more than a text. 
It becomes the proclamation of the 
divine Word of the Church and through 
the Church ·bo the world under the 
active guidance of ·the Holy Spix·i t, 
It ls finally the Spir.i t who "merges 
the horizons" of the biblical text and 
the Church today.J 

In applying this insight of Braaten's to the underlying prin­

ciples of the theories proposed by Heidegger in Sein und Zeit 

5. 

as well as those of Hans-George Gadamer in Wahrhei t und Methode, 

we can see that the general orientation of Gadamer• s thought, 

1nfluenced by Rei.degger, corresponds closely to the hermeneutic 

of the language event which was opened up by Fuchs. and ln a 

similar way, by Ebeling. 

Marthaler maintains that "no bibliogr~phy of the new 

hermeneutic ls complete without some reference to Martin Rei­

dagger, .,L, That he should say this is rightly so for Heidegger 

challenges us and has set standards which must surely also ap­

ply to the "thought and language of the Church. Hermeneutical 

reflection today can be seen to be shadowed iii the analysis 

presented by Heidegger in Se:l.n und ~. whi.ch he called a her­

meneutic of dasein. Hermeneutlcs refers here no·t to simply a 

sc:l.ence of rules of text interpretation nor methodology for the 

humane studies, but to the phenomenological explication of hu­

man existing itsel:r.5 Heidegger presented a radically new con~ 

-----:::--3 
Carl Braaten, "How New is the New Hermeneutic," 

Theology Toda;y;, Volume 22, ( January, 1966), p, 2)4. 
4 

Op. clt,, Marthaler, p, 74. 
5Richard Palmer Hermeneutics, (Evanstom North­

Western University Pressl,'1969~ p. i25. 
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text of understanding, chan~ing the basic character of any theory 

of interpretation~ He redefined ·the word • hermeneutics, • iden­

tifying it with phenomenology, and with 'the primary function of 

words in bringing about understanding, With thi.s effort, ground~ 

work was laid for Hans-Georg Gadamer•s philosophical hermeneuti.cs, 

one 'that is language cen-tered, ontologi.caJ., dialec-tical and 

speculative, Gadamer• s concept consti-tu-ted the ba.sis fot· a 

creative reexamina-tion of literary interpretation theory, 

It is a-t this poi.nt that it is helpful to consider the 

contribut:lon of Rudolf Bultmann, who is the ]{ey to the con·t:lnen­

tal scene :ln theology today. There is, i.n a sense, a di.rect 

l:lne from Bultmann 'to the "new" hermeneutic, One way of looking 

at Bul tmann • s endeavor :ls to consider :l t as translation. It is 

an attempt to fit the gospel ·to man• s condi-tion. He has adopted 

the categor:les of existen·tialism, as derived from Martin Hei-

degger, In Bultmann•s thinking the Gospel message is addressed 

to man at the very marrow of hi.s existence. For Bultmann1 

to speak of God • s act means 'to speak at tl:l~:e 
same time of rny own ex.is·tence, ·~,Therefore, 
to speak of God's act is no-t to spealc 
fi.guratively or symbolically but analogi-
cally. For in such speaking, we represent 
·the communion between God and man as 
analogous to the communion of men with one 
another. Still, the meaning of such speak-
lng must be further clari:fiedo Mythical 
thinking represents 'the di vi.ne action. , , 
as an action that breaks into and disrupts 
the con-tinuum of natural, historical, or 



phychical events - in shor·t. as a "miracle." 
~ •• God's act is6h.:i.dden to every eye 
bu-t tha-t of fai-th. 

7o 

This brings us 'to the problem of language, Bultmann is sug­

gest:i.ng here that there are other languages than those of 

science and myth. He is asking 'that today• s world adopt the 

nonmythological language of Heidegger in its search for true 

meaning·~ Bultmann•s theory of language, s·trangely enough, is 

shared by many religious educators who have never heard the 

word demythologiza-tion, In an effort to presen-t "the gospel 

as a meaningful message today. many attempt to do so with ex­

pressions in a contemporary idiom, Besides indicating the 

possible values of Bultmann's position :for Chris·tian education, 

it is also true ·t;o say that he likewise holds open the pos-

sl b:l.lity for a Tilore fruitful delineation of ·the hermeneutical 

process, For in man's encounter with history, he is no·t only 

the questioner, the one who puts the existential ques"tl.ons to 

the text, but he is also questioned by the subject matter of 

the text and mus-t respond with a decision. 7 'l'his brings us to 

consideration of Erns-t Fuchs and Gerhard Ebelir1g, who in their 

way, have latched on to Bultmann'o idea that the subject-mat·ter 

in a text also makes a claim, a demand, upon us and calls us to 

decision, However. in the •new• hermeneutics of Fuchs and Ebel-

6 
Schubert Ogden, Christ Without Myth, (New Yorkt 

Harper & Bros,,), :l961, pp. 9i-2. 
7 
Carl Braaten, "How New is the New Hermeneutlc," 

'rheolq,g;LToda;)!, Volume 22, (January, 1966 ), p. 227. 
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ling, the catch-word is not so much ~lxistential understanding 

as linguistic event. As Braaten points out, "Fuchs uses the 

term Spracherqignis (language event) and Ebeling prefers the 

term Wortgescl}ehsm (word event), 8 Together, their projected 

intention might beBt be described as achiev:l.ng a particular un­

derstanding of ·the word of God functioning in a hermeneutical 

sense, 'l'he hermeneutlcal problem for Fuchs and Ebelj.ng is1 

How can the Word of God which once ·took the form of human speech 

in a given time and place be understood and translated without 

abridgement of power and meaning i.nto a different time and place?9 

'L'his is 'the central point of departure for their consideration, 

and leads us into ·the next point of discussion, 

-·~-· 
Ibld,, P• 226 

9 
Ibid,, P• 227 



9, 

III, RELIGIOUS LANGUAGE AND CHRISTIAN EDUCATION - - ---
Both Fuchs and Ebeling res·tore 9 through thelr defini­

tions. the category of experience with the word. It :i.s spoken 

i.n history• at times it strikes like lightning and is always 

an event. a happening. Looked at from this polnt of view, 

hermeneut:tcs can be considered as a theory of "the word, as an 

inve!rHgation into the eondi tions for the realization of an 

authen·tie utterance. that :'ts one which expresses and communicates 

the meaning of any particular fact. of a word which in fact -

translates- a reality. This concentration on hermeneutics, 

'then, as ·the d:l.scipline wh:l.ch is concerned with whatever provides 

the true rendering of an idea, the revelation of the innate 

meaning of "things, and communication between men can be of help 

in eva.lua·~ing more effectively certain fundamental aspects of 

the faith. 

Religious education also is a disciplil').e as well as 

an art dealing with the problem of true in-terpretation. Rene 

Marle points out a simllar thought by say:tng1 "The catechetical 

task, then. inspires a renewed understanding o:t' the reali'tles 

of faith, the effect. too. of hermencut:tcs which spotlights the 

demands and implicatlons of an authentic lnterpretat:ton. Hand 

in hand they are bound to bring the catechist ·to a renewed tm­

derstanding of himself and of hls work."9 

9 
Rene Marle, S,J,, "The Concentration on Hermeneutics 

in Catechesis.," ~. XXV, (December , 1970), p. 549. 



to. 
Hermeneutical ·thinking can and has influenced modern 

catechetical thinki.ng with reference to the importance of in­

terpretation, understanding, a.nd being~ In Halbfas• work, 

entitled in l~ngli.sh~ !h.~;r;,y_of p~techetlcs, trends of Gadamer 1 s 

theory can be found throughout, Habl:f'as malntains, as did 

Gadamer1 -that "every interpretation must be inserted wlthin 

the hemeneutic 8:i.tuat.i.on to which it belongs."10 Halbfas• 

main point·, however, is that ·teaching is an event, a happening. 

It takes place as language. The aim of ·teaching is not to 

amass bits of i.nfomation, but to impart insight into the depths 

of reality. "Possession of language leads to possession of the 

world,"11 Religious education, Halbfas declares. is discourse 

about this worldt one's own life, all reality. i'eaching thtts 

becomes a language event which unveils being, evokes a response 

from the learner and leads to unders·tandi:ri.g of oneself in the 

world'; From the standpoint of the use of' language, we can say 

that religious langt.mge as such is incipiently metaphysical 

language·; Metaphysi.cs is indeed significant for religous edu­

cation because i.t provides a ba.sls for our understanding of 

the unlverse around us. for C>ur acceptance of the world of sense 

experience' and for our capacity to look on the world as God's 

world~ It is an • onloolc', and therefore per formative and self'­

inyoly:j.nglo J!.2r:ds do things~ Used ln ·bhe right way and the right 

Hubert Halbfasj TheorLQ.:f_~,£~; (:tiew York1 
Herder and Herder)·, 1971, p, 72;, 

1.1 
Ibid;·, P• 73~ 
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time", the performa-ti ve power of words can change a person • s way 

of thinking, by providing a new center of attention whereby 

the pattern of his perception of facts is changed, by stimula·· 

ting a way of looking on himself and his world, by evoking a 

disclosure of meani.ng for his li.fe~ This is a gradual process, 

someti.mes, slow~ In the area of religious education, i't in­

volves not only knowing concepts but also m1;1st be self-invol­

ving; Communica"tion in the :field of religious education must 

be concerned not only with imparting knowledge, but also with 

helping those concerned become doers, competent as believers, 

each at his own level, 

Miller describes one of the foremost goals of the task 

in these worCls1 

We seek' to :unde:r·stand how Christians, 
in terms of our twentieth-century 
Western, sclentific, secular culture, 
may speak meaningfully, communicate 
ideas·, and evoke, hopefully, disclo­
sures of God that may lead to com­
mltment·~ This specifically religious 
di.mension of Christian education, how­
ever, needs always to be supplemented 
by a theological and metaphysical 
framework or onlook, and this leads 
us from the logically odd, poetic­
simple forms of dlscourse to more 
complex critl.cal analysl.s. As Christian 
educa-tors~ our purpose is that the gos­
pel be heard and resHonded -to~ We are 
concernea wHh wha'€ od has' none, does, 
and hopefully will do~ Much of this 
ac-tiv5_ty is in t~e form of words, words 
which .9£ things~ 2 

12 . 
Randolph Ml.ller, ~rhi_J.!angqagl;flr.Jl and Go£, 

(Philadelphia! Pilgrim Press), 970, P• 9~ · 



Words are mysteries. 'l'hey can soothe one's heart or 

shred it. They can inspire or depress, inform or deceive. A 

single word can mean a dozen different things to a dozen dif~ 

12~ 

ferent ears~ Words are more than signs, more than combinations 

of letters. Words have ~1llness and depth, A word is a focus, 

a point at which meanings meet and from which meanings seem to 

proceed. "Catechesis is concerned with the understanding of 

God's revelation now taking plflCe in a young person's llfe."1.3 

In the field of catechetics, not being heard right is especially 

hazardous because a faith is communicated - a fai.th that comes 

through hearing (Romans l01ll~). The Word of God is expressed 

in the words of' men. It is not enough therefore, to articulate 

simply a sound, There is from this presupposition, another 

point worth dwelling on, namely, that the very realities of faith 

demand that they be ·translated into ·the language o:f the people 

to whom they are addressed. Today we are concerned with they 

way people talk and communicate with one another, It :ls by means 

of their language that the faith will really be handed on. 

Language is itself a complex hermeneutic activity on 

several levels, 'l'o speak is to in-terpret in direct current 0 to 

converse with another is to interpret in alternating current. 

In human language the exterior world becomes humanized - man 

makes an interpretation o:f the world as he transforms i ·t into 

1..3-~-

Gabriel Moran, Catechesis of Revelation, (New York; 
Herder and Herder), 1966, p-; 91;-------
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language, In the distinction of Gadamer, the human activity of 

language makes what for 'the animals is Umwelt into a Welt.14 

Once we lose the common meeting-ground of language, however, and 

a similar mental ou·tlook, the hermeneutic process which is nor­

mal in language can become a problem. It is with this frame­

work that WE~ approach the matter of the problem wh:i.ch seem to 

emerge today :tn the religious education of the adolescent. 

---'""''!Irr.'Zj:--
I, Schokel, "He:r.rneneutics in the Light of J4anguage 

and U·terature." CathoHc Bi blicaJ,,_Quart2.J:.:J-X• Volume XXV • 
(1963). P• 371.,_~ -
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IV, REJ:,IGIOUS EDUCATION O£:...!HE A.DOL:I!~SCEN~r 

'I' he real issue is the credibility gap - either that 

the living faith of the indlvidual has wilted or has been 

stifled, or ·that the fai·th tn prac-tice does not correspond to 

·the ideal proposed and sought after·. E"tymolog:l.cally. to 

ca-techize means to "teach vocally by asking questions, receiv·• 

ing answers, and giving explanations and corrections. 'l'he 

'task itself, however. reaches a vastly deeper level. Today. 

to catechize means to provide a permanent formation for the 

Church • s essential function :l.f she is to fulfill her mission 

of proclaiming the Gospel to persons of different social. 

histodcal and cultural backgrounds. And, :i.t seems, until the 

end of time people who are believers will continue to look for 

ways o:f expressing the Word0 contalned ln Scdpture and hand­

ed on by Tradi t:i.on, in a language ·that :i.s most akin to i;he 

language of the immediate culture, People, :i. t is true, remain 

basicaJ.ly "the same, but circumstances, condi.ti.ons of lif<~, and 

many basic attitudes change~ Our society today :ls constructed 

of a succession of generations with totally differen-t perceptions 

and perspectlves, Falth, therefore, needs to be constantly re­

expressedt for lt ls never the mere repetition of ancient 

formulas'; One step beyond this is the lssue of how one looks 

on God and His world, wh:i.ch brings in the problem of a world­

view in which Christian educa-tion can operate effecti.vely today. 



All of these factors are enmeshed in bridging the 

crisis of faith -that now seems to be such a constant pattern 

among young people. Faith, for so many of them9 appears ·to 

be but a vague concep·t·; In exrunlning the apparent causes and 

effects of -this vague uneasiness abou·t faith, we find that 

fundamentally, it :i.s a hermeneutical problem. In ·the ordinary 

use of language, the hermeneutic tension exists between the 

two poles of the speaker and the listener, and this tension is 

undoubtedly greater ln proportion as the distance between the 

-two is greater~ All of this says to Christian educators today 

that a re-examina-tion of one• s approaches, techniques, and own 

personal faith-life is in ordex•. How can one who ·thinks ln 

terms of the Christian beliefs of the 1950's be relevant i.n 

the world of the youth of ·the 1970's? Such a te11sion canno·t 

be completely removed - it belongs to the very nature of the 

-thing i·tself - yet in our day, if we wish to rediscover the es­

sential and permanent si{:,tnifi.cance of fa:i.th, we must face it 

and seek a reasonable solution of the problem~ Those who work 

with youth must not live i.n the past but must have v:t tal con­

temporary experiences to share·. 

Most ·teachers of adolescents today are aware that 

they do not have all the answers·~ Some of them are sensitive 

·to ·the changes which take place :i.n religious "thinking, -to the 
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uncertainty about many •traditional' bel:l.efs, and to ·the dif­

ficulty of speaking of God so as to be understood~ Miller de-

scribes their concern in this way1 

1'hese teachers are charged with uslng a 
biblical faith as a basis for ill.umina­
ting today• s world, and they are frus­
trated by ·the difflculty of interpre­
ting first-century :Eastern 1i terature 
to a a tw~ntieth-century technological 
soc:i.e:ty·:1.5 

The point needed to be brought to mind it seems, is that Christian 

education concerns its·elf with the experience of growing persons. 

Catechetics is essentially a relationship from one person to 

another involving the whole existence of a person, but .especially 

the faith dimension of that existence. 

Because o:t' this it is essential to delve into the 

young person • s basic psychological need to discover how to live 

creatively·, and with integrity in a world which pressures people 

to conform, and how to develop an ongoing culture for tomorrow, 

Adolescen·!;E~ tend to doubt a great deal of what they passively 

accepted as children'; Theirs is an individualistic stage wherein 

:from about the age of fourteen~ the spiritual conception becomes 

effective in shaping character•, Religion for "the adolescent ls 

more ·than a mere ethical code formed by adul·ts and requlred ·to 

be observed·. 
-- g 

R~ligion - fa.i th in ,Jesus - comes to have a meaning, 

Randolph Miller·, The Language GqJl_ii!,nd G<a.\!t (Philadelphia! 
Pilgrim Press); 1970", p. 2~ 



When we bear these points in mind, it becomes clear 

that Christian education cannot be left merely at the intel-

1 actual 1 evel, Faith is rooted in the J..:l Vi.J1{!; relationship of 

God and man, of man and man~ God's relationship with us is 

17~ 

a personal one~ Acceptance is of ,p:Hme impor·tance to adoles­

cents. One of their most pressing concerns is that of their 

own personal-social relationships. Those who deal with them 

then. :i.n the special faith d.imension of ·their lives, that is, 

in reli.gious education, must be open to them if thelr efforts 

are ·to be effective~ It is this sense of being present ·t;o one 

another that gives rise to the possibility of hearing a word 

whi.ch awakens and reveals a sem~e of the presence of God. 

Once this prime step is taken. a deepening of c.me• s understand­

ing o:f adolesceu~s is initiated and opportunitles can be fruit­

fully offered to help young people discover in faith the God 

and Father of our Lord Jesus present and active in human hiS·· 

tory and in thelr his·tory. Catechesis then becomes the inter­

pretation of experiences which help young people to see and 

understand their existence~ Such, of course. cannot be au·to-

matica.lly achieved, As D. Wyckoff points out1 

The psychology of human development can 
help us a't point after point in our 
unders·tanding of the Christian life and 
the way in which i't develops. Our un­
derstanding of the Christian life will 



begin with the ~mral processes of life 
and growth, for we realize thirt i~t is 
human life as it is ac·tually Hved and 
experienced that is redeemed, trans­
formed, and reconstructed as God in 
Christ takes hold of ·the

6
individual, 

the group, a.nd society.l 

18. 

Equipped with ·this preunderstanding, it is apparent that thoae 

who work w1.th adolescents in the faith dimension of their lives 

know that they are some-times somewhat despera-tely trying to 

'make sense' of their religious inclinations and belief's. The 

adolescent period is a time for you·th to develop their own sense 

of identi·ty and values, a time for examining "the "teachings of 

adults, and weighing the eredi'bHHy of wha·t they evidence. 'rhe 

intensity w:i.th which young people wonder about their relation­

ship to God is often indicated by the:i.r expressed values and 

concerns. 1'he:i.r assertion of' ind:i.v:i.dual:i.ty during thi.s t:i.me, 

also is more often expressed in a demand to be heard rather than 

in rebellion to authori.ty figures or authoritat:i.ve teachings~ 

!•'rom the point of v:i.ew of thll persons and groups who 

are "the religious educators, worklng wlth adolescents becomes 

at times an insurmountable task. What :i.s important to· remember 

in endeavors of :i.dent:i.f'y:i.ng the Hving message of Chr:i.st for 

today• s young people :i.s ·~hat encounters between persons :i.s al­

ways something myster5.ous and :i.ne:ffable·. And the· reaJ.l ty of 

--n--
D. Campbell Wyckoff, The Task of Christian Education, 

(Philadelphia! Westminster Pres~. 



faith is fundamentally an encounter with the living Goct, 17 

Faith is not just a matter of listening, It demands personal 

acceptance and involvement. "It is God and only God who tak:es 

and maintains the initiative, Faith is a total, unqualified, 

and free <tssc~nt on the part of the whole man to God. It ln-

vol ves a total commitment of the person to -the whole of ChriGt:ian 

revelation, both written and ongoing," 18 

Pierre Babin, i.n !.€!:tiD jtnd .:J.:J:!.e •• j\pol.~.;;:;s;;;;c~e:.:n""'t, gives a 

:fine, panoramic balance when he reminds us ·that1 "The human 

developmental process calls for progressive growth in "the life 

of grace, .. 19 He suggests that those who accompany youth during 

·this stage o.f ·their developmen·t do so with a somewhat compas-

s:i .. ona"te optimism, aware that .for the moment all creation and 

God h:lmself are "to be understood chiefly in terms of inner needs 

and sensate gratifications,20 In this light one must under-

stand that human experience is essential at this level for an 

explicit and conscious understanding of faith, Those who work 

with adoleBcents in religious education must strive, through a 

deep personal orientation and willingness, to create momen·ts o.f 

awareness in which those who have ears to hear can hear a word 

that reveals God's action in their lives, This is a task which 

is very d:i.fflcul t to achieve, The goal o:f helping make a young 

--T7 
Eugene Joly, What Is Falli? (New York:1 Paulist 

Press), 1963, p, 92, 
18 

James Michael Lee, The Sha¥e _gf Religious Education, 
(Dayton, Ohiot Pflaum), 19?1-;-j)";-"1L, 

19. 
Pierre Babin, l:]lth and the Ad.Ql£~• (New York1 

Herder), 1967, p, 8. 
'20 
Ibid,, P• 9, 



20, 

person's faith beeome living, conscious and ac,~i ve cannot be 

reduced to a system of knowledge or a certain type of beha­

vior, or a certain number of practices. Rather, it must be 

that which gives direction to 'the motive force of his existence 

and his every involvement. 

Communication 'then, from the Christian perspec-tive 

in relation to adolescents, is connnunication at the existen-

tial level, A deep personal bond must be established through 

which the adolescent comes to know that he is accepted and recog­

nized, It is by reaching out to the young person, not merely 

on the intellectual level, but at -the level of.' the depth of 

our common being where the final point of religious evolution 

can be reached, As Babin again points out1 "According to the 

opinion of many psychologists, the final point of religious 
"21 evolution is conversion. Conversion may be defined as1 

, • • the act or event :i.n which the young 
person gives his life a direction and 
meaning in relat:lon to -transcendent values, 
w:i.th a depth of consciousness and decision 
that put an end to the vacillations of his 
adolescence and profoundly affect the moral 
and religious sense of his adult life. '22 

Once this point o:f ma-turation is achieved, the adolescen-t's 

sense of God, that is, the precise objective content of his 

understanding of God, hopefully will lead to an adult, living 

response to Jesut'l' call. I~or as Isaiah 55, 10-11 reminds us1 

21 
Ibid., P• 122 

22 
Ibid., P• 122 



Just as from the heavens 
The rain and snow come down 
And do not return there 
Till ·they have watered the earth 
Making it fertile and fruitful 
Giving seed to him who sows 
And bread to him who eats, 
So shall My Word be 
~'hat goes forth 
From My mouth -
It shall not return to Me void, 
But shall do My will, 
Achieving the end 
F'or which I sent it. 

21. 

The relation of the immeasurable power of God's Word received 

by a young person through the efforts of a dynamic approach :tn 

a momen-t of awareness. that is, a '"teachable' moment cannot be 

methodologically planned or explained, This kind of communica­

tion, however, will result in faith not being a mere "thing," 

but the ever mysterious and unexpected encounter with the 

living and transcendent God, 1'he adolescent Christian ap·· 

preaching adult faith reaches then the realization expressed 

in saying1 . "I am consciously depending on faith in Christ for 

the outcome of my li.fe,"23 

----23 
Ibid;, P• 122, 



22. 

V, CONCWSION --
There can be 1i ttle question that the Religious Education 

of the adolescen·t is intertwined with a basic understanding of 

the direction of the new hermeneu-tic and one • s '·tr.adi tional' 

sense of the use of language, These elements have been explored 

briefly in this paper, In concise summary therefore, at the 

risk of oversimplifica·tion, it is qui·te true to say that to the 

extent that the relationships that make up a person• s life are 

permeated with the realization of the living Christ, Christian 

education takes place. That is to say, it is thus that educat.ion 

for the life in Christ begins and contlnues in human life. For 

education, religious or otherwise, rightly understood, i.s 

self-g:i.ft. This understanding clarifies what we mean when desig­

nating communication from the Christian perspective as becom:lng 

communication at the existential level, 

'l'here can be no real commun:lcation of the Gospel, of 

the meaning of Jem .. 1s Christ in one• s l:i.fe, apart from real con-

cern for others, and any real concern for others is self-communi­

cation. At the level of personal concern we are communicating 

ourselves~ even where we do no't find another ready 'to understand 

the meanings which we are seeking to share, By God • s grace we 

are prepar:lng the way for a deeper mutual unders-tanding of the 

meaning of the Gospel~ It :ls at such a level, and only here, 

tha·t we ever come to truly realize our unity in Jesus Christ, 
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